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	Contextual Information  

	Workforce Planning: number of fte TEACHERS
	8 (Including the Headteacher)



	Workforce Planning: number of fte SUPPORT STAFF 
	Foundation Learning: 2 Full time, 1 = 22.5hrs
Key Stage 2: 4 (includes 1 Level 3 Special for medical needs, 1 16.5.hrs, 1 0.5.class support and 0.5 wellbeing support)


	Pupil numbers and groups of learners 2026-2027
	Pupil Numbers and Groups of Learners



	Grant funding plan 
	PDG statement 2026

	Monitoring Evaluation and Review calendar
	Monitoring and Evaluation Cycle 2026-2027



	Professional Learning 2025-2026
	Professional learning support 2025 - 2026



	Impact Assessments – 2025-2026
	Priority 4
Impact Assessment Summary Sheet Priority 3 2025-2026
Impact Assessment Summary Sheet Priority 2 2025-2026
Impact Assessment Summary Sheet Priority 1 2025-2026







Progress against previous inspection recommendations
	Very good progress
	Strong progress
	Satisfactory progress 
	Limited progress

	Tackles the recommendation in every way 
	Tackles the recommendation on the whole 
	Tackles the recommendation in many ways
	Does not satisfy the recommendation

	Does not require any further attention to any aspect.
Very good effect on the quality of provision.
	Requires attention only to minor aspects.
Positive effect on standards and / or the quality of provision.
	Continues to require substantial attention to some important aspects.
Limited effect on standards and / or quality of provision.
	Each aspect or many important aspects continue(s) to require attention.
No effect on standards and / or quality of provision.



	Progress against previous Estyn Recommendations
	Progress (choose colour)

	Recommendation 1: Ensure that the quality and effectiveness of teaching is consistent across the school

	· Impact: 
· The actions undertaken have had a positive impact on consistency in teaching across the school. Collaborative planning through whole-school and Triad meetings, alongside half-termly staff planning meetings for writing genres, has developed a shared understanding of progression, expectations and effective practice. Professional learning, including the Excellent Teaching programme with Nick Jones, has directly influenced the development of the school's Llanfaes Way pedagogy, further embedding a consistent approach to teaching and learning. This has strengthened staff confidence and pedagogical knowledge, resulting in greater consistency in the quality of teaching, pace, challenge and the delivery of literacy skills across year groups. 
· A particular focus on the Bump It Up approach has supported the explicit and sequential development of writing skills, enabling most pupils to use success criteria independently to improve their work and apply genre-specific features more effectively in extended writing tasks. Evidence from Listening to Learners activities shows that many pupils can articulate how the Bump It Up wall supports their progress and helps them understand what successful learning looks like. 
· Monitoring activities, including book looks and lesson observations, indicate that agreed non-negotiables are evident in most classes. Visits from other schools have also recognised the strong levels of independence demonstrated during Amser Enfys and Amser Penigamp, as well as the consistency and progression of skills evident across year groups. Whole-school training in Monster Phonics, alongside visits to observe best practice within the cluster, has strengthened staff subject knowledge and confidence, resulting in greater consistency in the delivery of phonics and spelling across all classes.
· Although strong progress has been made, the consistent application of Bump It Up, The Llanfaes Way and Monster Phonics is not yet fully embedded across the school and remains a key area for further development, alongside the transfer of these effective practices across the wider curriculum.
· Pupil voice activities indicate that learners are beginning to engage with self and peer assessment strategies to identify next steps in learning. However, monitoring and pupil voice evidence suggest that both teacher and pupil understanding of self and peer assessment remains inconsistent across the school. As a result, further work is needed to develop a shared understanding of effective assessment practices and ensure their consistent implementation, supporting greater consistency in teaching and learning.	Comment by Kathryn Marshall: Are all your 'however' statements included in your SDP?
· As a result, these areas will remain a focus within next year's School Development Plan to ensure greater consistency and maximise the impact on pupil progress.
	

	Recommendation 2: Improve pupils’ Welsh oracy skills  

	· Impact: 
· There has been a positive impact on addressing the Estyn recommendation to improve Welsh oracy skills across the school. A range of engaging activities, including a visit from Mr Phormula, fortnightly Welsh assemblies led by the Criw Cymraeg, Shwmae Day celebrations, cluster events and Welsh workshops, have successfully raised the profile of the Welsh language and culture. As a result, the majority of pupils are becoming increasingly confident in responding to greetings, following simple instructions and using familiar Welsh phrases during daily classroom routines.
· Staff confidence and expertise in teaching Welsh have also strengthened through a range of professional learning opportunities, including visits to Bro Tawe and Pontffranc to observe effective practice, Welsh language courses, Falala training, participation from the Headteacher in a Welsh pilot programme and support from external Welsh advisors. This has contributed to improved consistency in provision and a greater focus on developing Welsh language skills across the curriculum. 
· The introduction of clear whole-school expectations and non-negotiables, alongside the implementation of the Powys Welsh Scheme of Work in KS2, has supported progression and consistency in teaching approaches. Strategies such as Helpwr Heddiw, Tric a Chlic, Falala, Cymraeg ar dy Dafod and Sgwrs y Mis are now embedded in most classes, providing regular opportunities for pupils to hear and use Welsh throughout the school day.
· The school's focus on improving Welsh reading and oracy skills has been recognised through positive feedback from advisors during the SV2 visit, where the quality of Welsh language provision and pupils' developing language skills were highlighted. The school's practice has also been shared with other schools within the cluster through professional visits, showcasing effective approaches to Welsh assemblies, guided reading and language development. Further collaboration with Welsh advisors has strengthened progression planning through the use of the Continwwm Iaith and supported greater consistency in teaching pedagogy and resource use across the phase.
· Engagement with parents and the wider community has been a particular strength. Events such as the school Eisteddfod, Caffi Cymraeg, St David's Day celebrations, Dydd Miwsig Cymru and the Year 5 Cymru Has Talent performance have provided authentic opportunities for pupils to develop and celebrate their Welsh language skills. The Criw Cymraeg have also taken a leading role in promoting Welsh across the school, confidently using their oracy skills when leading assemblies and school events.
· Continued work is required to continue building staff and pupil confidence and competence in spoken Welsh and to ensure a consistent approach to developing Welsh oracy skills across all classes, and we will be one of our three year priorities.
	
	













School and Governing Body appraisal of the progress with 2025 / 2026 priorities
	Very good progress
	Strong progress
	Satisfactory progress 
	Limited progress

	Tackles the recommendation in every way 
	Tackles the recommendation on the whole 
	Tackles the recommendation in many ways
	Does not satisfy the recommendation

	Does not require any further attention to any aspect.
Very good effect on the quality of provision.
	Requires attention only to minor aspects.
Positive effect on standards and / or the quality of provision.
	Continues to require substantial attention to some important aspects.
Limited effect on standards and / or quality of provision.
	Each aspect or many important aspects continue(s) to require attention.
No effect on standards and / or quality of provision.



	Progress against 2025 / 2026 priorities
	Progress (chose colour)
	Carry forward to next year’s plan?

	Priority 1: Ensure that the quality and effectiveness of teaching is consistent across the school

	Success Criteria: 
· Increased understanding by staff of progression in CfW effective pedagogy
· Collaboratively reviewed planning of Year A and Year B to ensure principles of progression are at the heart  in all AOLEs
· Understanding of learner effectiveness increased by all staff
· Listening to learners can identifiidentifyes how they use peer assessment to improve their learningare effective learners
· Through book views pupils can identify how the use increased use of peer assessment across the curriculum is having an impact
·  on their learning
	

	Impact: 

As above for impact for Estyn recommendation 1
	Yes. While good progress has been made in improving consistency in teaching, further work is required to fully embed agreed pedagogical approaches across the school. Therefore, this recommendation will remain a priority within the 2026-27 SDP, with a continued focus on embedding established practices and developing consistency through the introduction of Primed for Success Maths.

	Priority 2: Improve pupils’ Welsh oracy skills  

	Success Criteria:
· All pupils staff developfeeling confidence in use of Welsh in lessons and incidentallyt about the requirements of DCF in CFW
· Raised expectations for all pupils to be encouraged to respond in Welsh outside of lessons
· Strategies linked to Siarter Iaith developed and embedded across the school
· Pupils use oracy skills more confidently as Welsh Scheme of work in Foundation Learning is incorporated more consistently into planning 
· 
Pupils use Welsh more confidently and consistently as a result of Professional learning undertaken by
	

	Impact:

As above for impact for Estyn recommendation 2
	No. This recommendation will not be carried forward as a standalone priority within next year's SDP, as good progress has been made in developing Welsh oracy skills across the school. However, Welsh will remain a key focus as part of our ongoing school improvement work, reflecting its central role within the curriculum. We will continue to embed Welsh oracy skills and work towards achieving the Siarter Iaith Gold Award.

	Priority 3: – Ensure progress of groups of learning in writing across the school Develop and embed leadership systems across the school

	Success Criteria:
· TA support arrangements embedded and pupils supported to increasingly access curriculumHeadteacher is confident in different aspects of role
· Acting headteacher is confident in different aspects of role
· Clear job descriptions for all roles in place
· Re positioned staff clear understanding of role
· New staff supported and mentored to ensure high expectations of school maintained
	

	Impact:
· Progress has been made in developing and embedding leadership at all levels across the school. Leadership responsibilities linked to SDP priorities were shared with staff, ensuring a collective understanding of school improvement priorities and enabling staff to take greater ownership of their areas of responsibility. This is beginning to develop a culture of distributed leadership, with staff beginning to play an active role in leading, monitoring and evaluating school improvement initiatives.
· Staff are beginning to demonstrate increased confidence and accountability through leading a range of whole-school developments, including School of Sanctuary and Expressive Arts projects. Staff involvement in monitoring activities and evaluating SDP priorities has strengthened their understanding of the school improvement process and contributed to a shared responsibility for raising standards.
· Professional learning has played a key role in developing leadership capacity. Some staff have engaged in training opportunities, including mandatory training, MELSA, Monster Phonics, mentoring, HLTA development and leadership programmes. ET and CN's completion of mentor training, CN's participation in New and Acting Headteacher training, RG's completion of HLTA Assessor training and the successful HLTA training undertaken by ACP and CB have all contributed to strengthening leadership expertise and succession planning across the school. 
· Pupil leadership has also become a strength. Pupils were actively involved in applying for pupil voice groups through a formal application process, with House Captains contributing to the selection of successful applicants. This has promoted pupil ownership, responsibility and fairness. Each pupil voice group developed an action plan and identified key priorities for improvement, ensuring that pupils play an active role in school development and decision-making. As a result, pupils have become more engaged in shaping aspects of school life and contributing to positive change within the school community.
· Leadership has also been strengthened through engagement with professional networks and partnerships. Senior leaders have attended all cluster meetings and the majority of area Headteacher meetings, ensuring that the school remains informed of local and national developments and can respond effectively to emerging priorities. These opportunities have enabled leaders to collaborate with colleagues, share effective practice and maintain alignment with cluster initiatives. Training and workshops relating to Additional Learning Needs have further strengthened the capacity of leaders to support inclusion and ensure effective provision for all learners.
· The school's commitment to developing leadership beyond teaching staff has also had a positive impact. Training on One Page Profiles enabled DT and CN to lead professional learning for colleagues, building internal expertise and supporting a more consistent approach to ALN provision. Regular Teaching Assistant meetings, led by AW, have strengthened communication, accountability and consistency across the support staff team whilst also contributing positively to staff wellbeing. In addition, structured meetings between the Health and Wellbeing Teaching Assistant, DT and CN have ensured effective monitoring of pupils requiring support, promoting a coordinated approach to wellbeing, safeguarding and pastoral care.
· Governors have remained well informed through regular headteacher reports and wellbeing visits, providing appropriate support and challenge while maintaining oversight of school improvement priorities. The strong partnership between leaders and governors has contributed to effective accountability and strategic decision-making.
	Yes. Leadership is not yet fully distributed and there remains a reliance on members of the Senior Leadership Team to drive, monitor and evaluate key priorities. While staff are increasingly involved in leading initiatives, further work is required to develop leadership confidence, accountability and strategic oversight beyond the SLT. This priority will therefore be carried forward into next year's School Development Plan to further embed distributed leadership, build capacity across all staff and ensure school improvement priorities are led and sustained at all levels

	Priority 4: To develop Curriculum for Wales via effective, sustainable cluster working

	Success Criteria:
· Shared understanding of Curriculum for Wales requirements 
· Increased agreed understanding of prinicples of progression and learner effectiveness 
· Increased collaborative working of teaching staff across the cluster
	

	Impact:

· The Primed for Success project had a positive impact on Year 6 pupils' attitudes towards learning in mathematics. Through the introduction of focused anchor tasks, children were given regular opportunities to work collaboratively in pairs and small groups, trialling different methods and strategies, supporting one another, and sharing their learning. This collaborative approach helped to build confidence and raise the self-esteem of pupils who find mathematics more challenging, as they were able to contribute ideas, learn from their peers, and experience success alongside others.
· The consistent availability of practical resources encouraged independence, engagement, and motivation, enabling pupils to select appropriate tools to support their learning. Follow-on activities were carefully differentiated and linked to real-life contexts, helping pupils to see the relevance of their learning and maintain high levels of interest.
· Opportunities for self-reflection, self-assessment, and peer evaluation ensured that pupils remained focused on their learning throughout each session. As a result, pupils demonstrated greater resilience, engagement, and ownership of their learning. Behaviour and concentration, particularly among neurodivergent (ND) pupils, improved noticeably, with pupils becoming more settled, focused, and able to sustain attention for longer periods of time. Overall, the project contributed to increased confidence, improved collaboration skills, and more positive attitudes towards mathematics.
· The quality and consistency of teaching improved as the project progressed, with staff confidence and understanding of the approach continuing to develop. As teachers became more familiar with the principles and strategies underpinning the project, they were better able to facilitate mathematical discussions, respond to pupils' thinking, and adapt learning experiences to meet individual needs. 
· Collaborative working across the cluster schools was a particular strength of the project sharing examples of practice, resources, and experiences. Professional dialogue provided valuable opportunities for reflection, problem-solving, and mutual support, helping staff to refine their practice and identify clear next steps for development. This collaborative approach contributed significantly to the success of the project and supported ongoing professional learning. 
· Cluster feedback indicated strong support for the continuation of the approach, with many staff identifying its potential to enhance teaching and learning more widely across their school. 
	Yes. As a result of the positive outcomes for both pupils and staff, consideration is being given to rolling out the project as a whole-school approach for us next year, enabling all classes to benefit from the strategies and principles developed through the Primed for Success project. 
The project and its outcomes were shared with governors, who were supportive of the positive impact observed on both teaching and learning. 

To further strengthen stakeholder engagement and provide opportunities to see the approach in practice, link governors will be invited into school next year to observe learning and discuss progress with staff and pupils if Primed for Success is a focus for the SDP 2026-27


















Three-Year Priorities 2026 – 2029	Comment by Kathryn Marshall: Make these high level priorities.

	
	IA1- Learning & Teaching
	IA2 – Well being, care, support and guidance
	IA3- Leading and improving  

	2026-27

(high level priorities)
	Priority 1. Improve most pupils reasoning and problem-solving skills through embedding new teaching approaches across the school. 
Priority 2. Improve consistency in feedback for learning approaches across the school. 

Embed Primed for Success numeracy approaches across the school. 

Continue to develop pupils' Welsh language skills, ensuring they use Welsh confidently and purposefully across the school.

Continue to work towards Siarter Iaith Gold Award
	Embed effective assessment and tracking systems to improve learner progress.
Strengthen ALN practice through consistent use of Tyfu and the ALN Code of Practice and enhance and monitor wellbeing provision to support all learners.
Use learner data and provision mapping to inform teaching, intervention and support
	Priority 3. Develop leadership and staff roles and responsibilities further and ensure delegated accountability is shared across the school. 

Empower staff to lead improvement and contribute to whole-school development. 
Strengthen the monitoring and evaluation of teaching and learning. Enhance professional learning through mentoring, collaboration and sharing best practice.


	2027-28

(high level priorities)
	Ensure Curriculum for Wales expectations are consistently embedded across the school, informed by robust evidence and continuous evaluation.

Embed a consistent approach to feedback approaches.


Embed the confident and independent use of Welsh by pupils across all areas of learning and throughout the life of the school.

	Embed a flexible and responsive approach to wellbeing through effective use of MESLA support, ELSA provision, Health and Wellbeing programmes, and regular monitoring of needs and impact.
Ensure wellbeing is regularly reviewed through staff wellbeing check-ins, pupil progress meetings and targeted support to enable all learners and staff to thrive.
	Embed staffing structure clearly defined roles, strategically linked to school priorities, and supported by strong accountability measures. 

Develop effective cluster working practices to support curriculum development, moderation, transition and the sharing of best practice.


	2028-29

(high level priorities)
	Review and refine the Ysgol Llanfaes curriculum overview to ensure engaging, inclusive and progressive learning experiences for all pupils.
Ensure pupils use Welsh independently and purposefully across the curriculum and in everyday school life.

	Promote positive wellbeing and resilience for all learners and staff through effective support, monitoring and intervention.

	Review and embed a fair distribution of roles and responsibilities to maximise staff strengths, accountability and leadership capacity across the school.



Year 1 Priorities 2026 – 2027
	
	SIP Priority
	Rationale
	SLT Lead
	Governor Link

	Priority 1: 
	Priority 1. 
Improve most pupils reasoning and problem-solving skills through embedding new teaching approaches across the school. 
	· Self-evaluation activities, including lesson observations, scrutiny of pupils' work and assessment information, indicate a need to further develop pupils' reasoning and problem-solving skills across the curriculum. 
· Pupils do not always have sufficient opportunities to apply their knowledge, explain their thinking, make connections in their learning or tackle increasingly complex challenges. 
· Strengthening the use of effective teaching strategies will help pupils become more confident, independent learners who can think critically and solve problems successfully. 
· Developing these skills will support improved progress, deeper understanding and higher standards across all Areas of Learning and Experience.
	Davina Thomas
	Mrs S Lloyd
Miss J McDonough
Mr A Davis


	Priority 2:
	Priority 2. 
Improve consistency in feedback for learning approaches across the school. 
	· Monitoring activities, learner voice and assessment information show that feedback practices are not yet fully consistent across the school. 
· Pupils do not always receive clear, timely guidance that helps them understand how to improve their work and achieve their next learning steps. 
· A shared whole-school approach to effective feedback will support greater pupil engagement, independence and ownership of learning. 
· Improving the quality and consistency of feedback will strengthen teaching and learning and contribute to improved outcomes for all pupils.

	Alyson Morris
	Tbc

	Priority 3:
	Priority 3. 
Develop leadership and staff roles and responsibilities further and ensure delegated accountability is shared across the school. 
	· There is an opportunity to make greater use of staff expertise through clearly defined leadership roles, responsibilities and areas of accountability. 
· Increasing opportunities for staff to lead, monitor and evaluate aspects of school improvement will strengthen collaboration and build leadership skills across the school. 
· Developing distributed leadership will help ensure that responsibility for improvement priorities is shared, standards are closely monitored and positive change is sustained over time.
	Catherine North
	COG – Jackie Williams

	Priority 4: 
	Priority 4:
 To develop Curriculum for Wales via effective, sustainable cluster working
	· To ensure a shared understanding of Curriculum for Wales and a consistent approach to curriculum design across the cluster.
· To strengthen progression and transition for learners by working collaboratively across primary and secondary phases.
· To improve professional learning through the sharing of expertise, resources and effective practice between schools.
· To develop sustainable systems of collaboration that enhance curriculum quality
	Catherine North
	COG – Jackie Williams


















Priorities for 2026 – 2027
	Priority 1
Improve most pupils reasoning and problem-solving skills through embedding new teaching approaches across the school.
	Link to Estyn Inspection Area(s)

	
	SLT Priority Lead: HT Catherine North 

	Success criteria:
· Most pupils can explain their thinking, justify choices, and evaluate strategies.
· Most pupils show greater independence through problem‑solving outcomes resilience, and multiple methods.
· Staff consistently use agreed whole‑school approaches 
· Pupil voice shows clear evidence of reasoning and metacognitive reflection through book scrutiny
· Most pupils show improved attainment in reasoning and problem-solving tasks as evidenced through teacher assessment, classwork and school tracking data.

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1
	Staff receive training on the Primed for Success CPA approach

A progression of agreed core manipulatives and representations is established for each year group. (Mathematical tools and models pupils will use as they progress through the school)

	Maths leads, teachers and senior leaders.
	
	CPA is visible in planning and teaching across the school. Few pupils will use the tools and models of the CPA approach.

	Many pupils explain thinking using representations and move more confidently between concrete, pictorial and abstract forms.

Learning walks show increasing consistency across classes.

	Most pupils confidently choose and use manipulatives and representations to support their learning and explain their thinking. 


Monitoring shows a consistent CPA approach embedded across the school.

	Staff meetings
	

	2
	Staff receive training on the different Primed for Success journalling styles.

Agreed journal prompts and expectations are introduced across the school.


	
	
	Many pupils record mathematical processes clearly using diagrams and explanation.

Most pupils use appropriate mathematical vocabulary to explain their work orally and in their journalling.

	Evaluation of autumn term pupil progress in journalling shows 
many pupils explain and justify choices using mathematical reasoning identifying which method is most efficient.
Most pupils regularly use a range of journalling approaches to explain their thinking, reasoning and methods. 
    
Book monitoring shows most pupils are using journals are being consistently across classes.

	Many pupils independently select appropriate journalling strategies to reflect on, explain and deepen their mathematical understanding.
Pupil voice and journal evidence demonstrate improved confidence in mathematical reasoning and communication.

	
	

	3
	Agree a manageable lesson structure and mathematical language to support pupils' understanding, reasoning and communication.

Staff receive training on the agreed Primed for Success lesson structure and key mathematical vocabulary. 


	
	
	Half of pupils explain their methods during discussion using mathematical language of reasoning

Learning walks and listening to learners show increasing consistency in the use of mathematical language and routines.
A few pupils use question and answer prompts to explain their thinking, justify choices, and evaluate strategies.

	The majority of pupils refine understanding before journalling and independent practice through collaboration with peers


Many pupils begin to use talk prompts to explain, justify and challenge mathematical ideas with their peers.

Triad observations and pupil voice show high-quality mathematical talk embedded across the school.

	Many pupils show clear evidence of reasoning and how to approach and evaluate their learning through book scrutiny.
Book monitoring and pupil voice show a consistent lesson structure supporting strong engagement and understanding


Most pupils independently use questioning and discussion to deepen understanding, clarify misconceptions and justify their reasoning. 


	Visits to other schools
	

	4
	Staff receive training on effective Primed for Success questioning techniques and talk prompts – Cluster Inset – 5.10.2026 with Elizabeth Evans

	
	
	
	
	
	
	

	5
	Track whether the enquiry improves pupil confidence, attitudes to mathematics and staff confidence in using the agreed approaches.

	
	
	The majority of pupils show positive attitude to learning mathematics

Pupil questionnaire/survey wk beginning Oct 5th


	Many pupils engage regularly in mathematical discussion, journalling and reasoning activities. 
Learning walks and Triad observations show increasing pupil participation, confidence and use of mathematical vocabulary.

	Most pupils show greater independence through problem‑solving outcomes resilience, and multiple methods.
Nearly all staff have a strong understanding of CPA approach.. 







Pupil voice, “book looks” of journals show improved engagement, confidence and mathematical understanding.

Pupil questionnaire/survey June 2027
	AOLE release time 
	

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links:
· Cluster primary and secondary schools – collaborative curriculum planning, transition activities and shared pupil experiences.
· Parents and carers – transition events, information sessions and opportunities to support learning at home.
· Local authority and regional consortium networks – professional learning, curriculum support and cluster development opportunities.
· Health and wellbeing services (school nursing team, counselling services, family support services) – support learner wellbeing and transition arrangements.
· Additional Learning Needs services and external agencies – collaborative support for learners with ALN across the cluster.





























	Priority 2
Improve consistency in feedback for learning approaches across the school.
	Link to Estyn Inspection Area(s) Recommendation 1
Ensure that the quality and effectiveness of teaching is consistent across the school

	
	SLT Priority Lead: HT Catherine North and DHT/ARR Alyson Morris

	Success criteria:
· Pupils actively seek, use and act upon feedback during lessons. 
· Pupils use success criteria consistently to evaluate and improve their learning. 
· Nearly all pupils are confident in self and peer-assessment and the feed forward approach has a positive impact on the standards of the work
· All staff have a consistent approach to assessment for learning strategies as agreed in the school’s policy. 
· Learning walks and book scrutiny show evidence of responsive teaching and pupil improvement. 
· Pupil voice demonstrates that learners understand their next steps and can explain how feedback helps them improve. 

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1
	Review and agree the school’s Assessment and Feedback policy to reflect the agreed assessment for learning procedures.
Share the approved policy with all staff and stakeholders

	ARR Lead and all staff
	October 24th 2026
	Whole‑School Feedback Policy implemented and visible in every classroom
All staff follow the same agreed feedback steps. All staff October 2026

	A whole-school feedback for learning policy is consistently implemented in all classes, with monitoring showing most pupils complying with agreed expectations.

Listening to pupils, learning walks and looking at work-before/after  DHT/ARR February 2027
	A whole-school feedback for learning policy is consistently implemented in all classes, with monitoring showing nearly all pupils comply with agreed expectations.
Listening to pupils, learning walks and looking at work-before/after SIA June 2027
	Release time for ARR co-ordinator to review policy.

	Supply cover x 1 day £250

	2
	All staff receive initial CPD on the school's agreed feedback for learning approach. 

At least one visit to a partner school is completed and key strategies are shared with staff.

	ARR and CN 
All staff 
	Ongoing
	All staff are beginning to apply agreed feedback strategies.


Staff feedback questionnaire following training. Learning walks to identify initial implementation of agreed strategies. November 2026

	Staff apply agreed feedback approaches consistently and share examples of effective practice during staff meetings. 

Triad observations arrange and school visits take place where needed.
Book scrutiny focusing on feedback and pupil responses. Learning walks. Pupil voice interviews on how feedback helps them improve. February 2027
	Effective feedback strategies are embedded. Staff demonstrate increased confidence and consistency in using feedback to move learning forward.

Whole-school book scrutiny, learning walks and pupil voice activities. Staff evaluation survey. Review of pupil progress data and monitoring evidence against SDP success criteria. June 2027
	Release time for staff to visit other schools

Collaborative planning and staff meeting session planned 
	Supply cover x 1 day £250

	3
	Regular opportunities provided for:
· De-construct a good example and generate purposeful success criteria
· Pupils to self-assess their work and respond to the feedback
· Peer assessment with pupils responding to the next steps
· Effective questioning by the teachers
· All teachers consistently use "marking in the moment" strategies to provide immediate feedback during lessons. 
	All staff 
	Staff meetings – dates to be planned into termly monitoring overviews 
	Agreed feedback for learning strategies introduced in all classes. Pupils begin using success criteria, self-assessment and peer assessment routines.


Learning walks, book scrutiny, planning review and pupil voice Oct/Nov 2026

	Self-assessment, peer assessment and response to feedback are evident in most lessons. Teachers routinely use effective questioning and marking in the moment.

Learning walks, book scrutiny, pupil discussions and staff reflections.
February 2027
	Feedback for learning strategies are embedded and used consistently across the school. Pupils confidently identify strengths, next steps and improve their work independently.
Whole-school monitoring through learning walks, book scrutiny, pupil voice and work sampling.
June 2027
	
	

	4
	Conduct internal monitoring and evaluation activities to evaluate the impact of effective formative assessment approaches.

Focus on the progress of the eFSM pupils through regular listening to learners’ activities and scrutiny of digital work.
	All staff

HT/DHT/ARR
	
	Baseline established for the use of formative assessment strategies and the engagement and progress of eFSM pupils.

Learning walks, listening to learners, review of assessment data. pupil voice Oct/Nov 2026



	Monitoring shows that formative assessment approaches are being used consistently, and eFSM pupils can explain how feedback helps them improve.
Listening to learners, digital work scrutiny, book scrutiny, progress meetings and learning walks. March 2027

	Evidence demonstrates that formative assessment approaches are having a positive impact on the progress, confidence and independence of eFSM pupils.
End-of-year pupil progress analysis, listening to learners, scrutiny of digital work and evaluation report.
June 2027
	
	

	5
	Engage governors in quality assurance
	CN
	Each term in Headteachers report to Governors
	Governing body to be updated termly via HT report.
Involve link governors in learning walks and listening to learners.
Governors understand strengths and areas for development in T&L
	Governing body to be updated termly via HT report.
Involve link governors in learning walks and listening to learners.
Governors understand strengths and areas for development in T&L
	Governing body to be updated termly via HT report.
Involve link governors in learning walks and listening to learners.
Governors understand strengths and areas for development in T&L
	
	

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links:
· Collaboration across cluster schools – policy review; sharing of good practice; professional development
· Governor visits as part of the monitoring and evaluation cycle 
· Support from Challenge Advisers
· Pupil progress meetings with parents – termly 






























	Priority 3
Develop leadership and staff roles and responsibilities further and ensure delegated accountability is shared across the school.
	Link to Estyn Inspection Area(s) 


	
	SLT Priority Lead: HT Catherine North 

	Success criteria:
· Leadership responsibilities are clearly defined and understood by all staff.
· Leaders at all levels effectively monitor standards and identify areas for improvement for most pupils.
· Nearly all staff contribute actively to school improvement priorities and decision-making.
· Monitoring activities lead to improvements in classroom practice and provision for most pupils.
· Progress, wellbeing and engagement improves for most pupils as a result of effective leadership across the school.

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1
	Review and clearly define leadership and staff roles and responsibilities.

	HT/DHT

All staff
	Ongoing
	Roles and responsibilities are reviewed and clearly defined. All staff understand their areas of responsibility and accountability. Leadership responsibilities linked to SDP priorities are agreed and allocated.

Staff questionnaire/discussion, review of role descriptions, SLT meeting minutes. September 2026


	Leaders and staff are carrying out their agreed responsibilities and contributing to school improvement priorities. Relevant staff have participated in leadership training and are applying their learning.

Monitoring records, leadership meeting notes, staff reflections and discussions with SLT. February 2027

	Leaders confidently report on the impact of their areas of responsibility and show progress, wellbeing and engagement improvements for most pupils

Evaluation reports, staff surveys, SDP review and impact evaluation.
June 2027
	Release time for staff to carry out monitoring activities linked to SDP priorities

	LAEG Standards – 6 x £210 = £1260

	2
	Develop pupil leadership roles and responsibilities to enable pupils to contribute meaningfully to school improvement and decision-making.

	All staff leaders of pupil voice groups
	Termly
	All pupil leadership roles are reviewed, established and allocated across the school.

Pupil leadership meetings and pupil voice. September 2026

	The majority of pupil leaders contribute effectively to school improvement priorities and demonstrate increased confidence, responsibility and leadership skills.
Meeting minutes, pupil feedback and staff observations.

	The majority of pupil leaders use feedback and evaluation activities effectively to identify next steps for improvement, and learning experiences and wellbeing most pupils.
Pupil presentations to Governors/parents, surveys and end-of-year evaluation.
June 2027
	Criw Cymreag attend cluster events
	

	3
	A clear programme of monitoring, evaluation and reporting is established, with responsibilities allocated to leaders across the school.

	HT 
All staff
	Termly in line with monitoring timetable
	Leaders at all levels effectively monitor standards and identify areas for improvement for the majority of pupils.

Monitoring timetable, leadership meeting minutes and monitoring records
	Many pupils demonstrate improved engagement and progress as a result of leaders identifying and addressing areas for development through monitoring activities.

Monitoring reports, action plans and leadership discussion
	Monitoring activities lead to improvements in classroom practice and provision for most pupils.


Evaluation reports, SDP impact assessment



End-of-year performance management reviews, and SDP impact assessments
	See monitoring timetable
	

	4
	Leadership development needs are identified through the performance management process and linked to individual leadership targets.

	
	HT and DHT
	The majority of pupils experience high-quality learning and wellbeing provision as a result of leaders successfully identifying and addressing improvement priorities through performance management and professional learning.

Review performance management objectives, professional learning records and staff development plans HT by end of October 2026.
	Most pupils demonstrate improved engagement, wellbeing and progress as a result of staff successfully achieving and applying leadership PDR targets.
 

Carry out performance management review meetings, leadership records and staff reflections. TA PM January 2027 DHT
	
	
	

	5
	Inform GB
	CN
	Termly
	Governing body to be updated termly via HT report
	Governing body to be updated termly via HT report
	Governing body to be updated termly via HT report
	
	

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links:
· Welsh leads – termly cluster network meetings
· Digital leads – termly cluster network meetings 
· CN/HT – attend cluster, area and Powys Headteacher meetings
· School to school working , use of Powys networks, cluster working







	Priority 4
To work collaboratively across the cluster to implement PALS-UK (Peer Assisted Learning Strategies) consistently, improving pupils' reading fluency, comprehension, confidence and independent application of reading skills.

	Link to Estyn Inspection Area(s) Learning & Teaching

	
	SLT Priority Lead: 

	Success criteria:.
· Schools demonstrate increasing consistency in the quality of reading provision and pupil outcomes. 
· The cluster uses shared evidence and professional enquiry to evaluate impact and drive ongoing improvement
· Most pupils engage highly effectively in paired reading and support one another's learning confidently. 
· Most pupils make strong progress in reading fluency, comprehension and oracy from their individual starting points. 
· Nearly all pupils demonstrate positive attitudes towards reading and show resilience when tackling unfamiliar texts. 
· Most pupils apply a range of reading strategies independently across the curriculum.

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1
	Develop staff knowledge of the PALS training. AM and JD completed training June 2026Twilight 7.9.2026 training with all staff

Staff across the cluster receive PALS training and agree common expectations for implementation
 

	AM and JD
	Cluster Inset 2.10.2026 Half Term 
24.10.2026
	Common expectations are agreed. Most staff have an agreed understanding of the strategy. 


	The majority of staff engage in cluster moderation, peer observations and sharing of effective practice.

Listening to learners and Triad Observations/learning walks


Most pupils demonstrate increasing confidence and consistency in using the PALS strategies.

Progress meeting 2 – focus on applying the 4-week pupil training in practice 20th January 2027 4pm-5pm
	All staff demonstrate confidence and consistency in delivering high-quality PALS sessions across the cluster.

PM review meetings and staff meetings
	School Inset and Cluster Inset

	

	2
	Agreed PALS routines, resources and timetables are implemented in participating classes.

	 KS2 staff 
	October half term
	Many pupils understand PALS routines and participate purposefully in paired reading activities.

Progress meeting 1 – focus on 4-week pupil training in practice – process/outcomes and professional learning 11th November 4pm-5pm
	
	PALS is embedded with most pupils engaging in highly effectively in paired reading and support one another's learning confidently. 


Governor monitoring visits
	
	

	3
	WNT reading assessments are analysed and pupils are paired strategically using agreed processes.

Staff meeting 21.9.2026. Pupil Progress groups agreed for each class as part of PM
	
KS2 staff 

	
	Nearly all pupils reading results are analysed and pupils are paired strategically using agreed processes. 

 
	Nearly all pupils undertake mid year WNT reading assessment in order to review progress data collaboratively and adjust provision where needed.

Progress meeting 3 – focus on progress with PALS- progression/barriers/successes/needs 10th March 2027 4pm-5pm

	Most pupils demonstrate improved fluency, accuracy and comprehension from their starting points, with nearly all making positive progress.

Progress meeting 4 – focus on progress with PALS- progression/barriers/successes/needs 12th May 2027 4pm-5pm
	
	

	4
	Increase pupil engagement, confidence and independence in reading.

	KS2 staff
	Half Termly
	Many pupils understand PALS expectations and participate confidently in paired activities

Listening to learners/Pupil voice groups
	Most pupils demonstrate improved confidence, participation and reading stamina.

HT and LCC lead learning walks and classroom observations
	Nearly all pupils independently apply reading strategies learned through PALS across the curriculum.
Book scrutiny and evidence of cross-curricular reading
	
	

	5
	Evaluate Impact and Sustain Improvement

Baseline attainment, engagement and confidence data are established across all schools.

	All staff
	Set dates
	Nearly all pupils complete reading survey to establish a baseline for monitoring progession
	Cluster leaders analyse interim progress data and identify effective practice and areas for development.

	Most pupils make progress in reading, with evidence of improved outcomes and reduced variation between schools and identified learner groups.

Progress meeting 5 – focus on sharing practice/progress outcomes/next steps 23rd June 4pm-5pm
	
	

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links:
· Cluster primary and secondary schools – collaborative curriculum planning, transition activities and shared pupil experiences.
· Parents and carers – transition events, information sessions and opportunities to support learning at home.
· Local authority and regional consortium networks – professional learning, curriculum support and cluster development opportunities.
· Health and wellbeing services (school nursing team, counselling services, family support services) – support learner wellbeing and transition arrangements.
· Additional Learning Needs services and external agencies – collaborative support for learners with ALN across the cluster.
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